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The La Moye Primary School SEND information report sets out what we provide for children and young people with special educational needs and/or disabilities (SEND) throughout their time with us and how we work with parents and carers. Our provision map gives more detail about our day-to-day procedures. 

Inclusion at Moye School
At La Moye School, from September 2022, the Deputy Head Teacher Mr Lawrence Gibaut has overall responsibility for provision for children with special needs and disabilities, supported by Hannah Le Coulliard, SENCO. Prior to this, Ms Rashid, Head of School was in this post. The role also includes ensuring that there is equality of opportunity and high achievement for children from different groups e.g. children with Multi-Lingual Learners (MLL) (previously EAL - English as an Additional Language) and children eligible for Jersey Premium; for this reason the role is called the Inclusion Lead and includes the role of SENDCo. 

We have a strong reputation for inclusion at La Moye School and welcome pupils with special educational needs and disabilities, and make every effort to support them. The Senior Leadership Team (SLT) ensures that inclusion is a standing item in their regular meetings so that strategic and operational issues are always discussed with the Head Teacher, Mr Baudains and the Assistant Head Teacher, Mr Steigenberger, who is the Behaviour Lead. All our classes are fully inclusive and we have high expectations for all our children. We aim to meet the needs of pupils with:
· Specific learning difficulties
· Mild/moderate learning difficulties
· Social, emotional and mental health needs
· Physical disabilities (NB: however, the school does not currently have a lift to allow access to the whole building, only the ground floor is accessible although we would make reasonable adjustments to accommodate a child with a physical disability.)
· Visual and hearing impairments 
· Complex health needs
· Communication difficulties, including autism

The Inclusion lead oversees the work of key members of the team who support aspects of Inclusion:
· SENCo, Attendance and Medical Plans: Mrs Hannah Le Couilliard
· ELSA and Keyworker: Mrs Bond
· MML provision: Miss Carter
· Learning support: Mrs Bentley
· Learning and Keyworkers: Ms Wallace-Sims, Mrs Butler, Ms Romeril, Ms Stokes,

Mr Gibaut, Mrs Le Couilliard and Mr Baudains meet class teachers at least every term to review progress of all children and discuss how strategies for support can be refined and adapted to improve access and progress to learning. 

Our Vision and Values

At La Moye School our core values: ‘aspire’, ‘achieve’ and ‘together’ describe our school ethos and approach.  Each value is underpinned by three key attributes:

	Aspire
	Achieve
	Together

	Motivated
Creative
Resilient
	Pride
Progress
Success 
	Care
Trust
Respect



These values ensure we strive for high aspirations and ambitions for all of our children and permeate all aspects of our school life.  We passionately believe that each child can make a unique and important contribution to their own learning and to our community. 

We strongly believe that it is not about where you come from but your passion and thirst for knowledge, and your dedication and commitment to learning that make the difference between success and failure, and we are determined to ensure that our children are given every chance to realise their full potential. 

At La Moye School we believe that a “growth mindset” is one of the best assets a young person can have. This means that we place a high emphasis on learning how to learn and encourage the children to take risks in their learning, set their own challenges, embrace mistakes as learning opportunities and to understand that mastery comes from practice.  We want our pupils to be informed, articulate and empowered. We place a high value on our communication with parents and carers, the first educators of our pupils. We also know that the earlier we provide support for children with SEND, the more successful they will be and the more able they will be to cope with the challenges and responsibilities of modern life and to this end we strive to support children as soon as it is clear that they have a particular need.

We review this report every year and welcome your input on how useful it is. At La Moye School, children are identified as having SEND (Special Educational Needs and Disabilities) through a variety of ways, usually a combination, which may include some of the following:
· Liaison with previous school or pre-school setting
· Child performing below ‘age expected’ levels or equivalent 
· Concerns raised by a parent
· Concerns raised by a teacher: for example, if behaviour or self-esteem is affecting performance
· Liaison with external agencies e.g. for a physical/ sensory issue, speech and language
· Use of tools for standardised assessment tools to identify areas for development
· Children with a RON already have many of their needs clearly identified. Their placement at our school is a decision that is made by the Jersey Education Authority. 

1. Raising concerns at La Moye
Our starting point is to have regular conversations with parents/carers from the moment children start school: they are the first educators of their child - we need their knowledge to plan effectively. On home visits (reception and nursery) we ask whether parents/carers have any concerns about their children - for example, if they have a disability, special need or medical need. This helps us to plan how we will support their child once he/she starts school. We also talk to the children directly to find out what they need and how they are settling in. 
 
If a child has attended a pre-school provision we use the information the previous setting provides to plan the best programme of support. This may involve a “transition plan”. This plan can include a wide range of things depending on the child’s needs. It will detail things such as the start date for the child; any pre-visits they might make; giving parents a photo book of the school to share with the child; discussion of any targets the child might have. The aim of the plan is to make sure that the child has a happy and successful start in school. 
 
Assessment in the Nursery and Reception classes are based on careful continuous observation throughout the year. After a few weeks of settling into Nursery or Reception we establish “a baseline” for your child’s level of development. This helps us to track their progress through the Early Years Foundation Stage (EFYS) and helps us to identify children who may need extra support. In Y1 to Y6 children assessment is again an on-going process in every lesson and each term we summarise this assessment information so that it can be discussed at “pupil progress meetings”. These are held at least once a term when class teachers meet with the Headteacher, Deputy Headteacher and SENCO to discuss progress of every child in each class. It is in these meetings that we discuss whether a child may have a special need. 
 
Class teachers are asked to complete an initial concerns checklist to find the children’s strengths and concerns which also notes comments from the parents and child. From this we can then decide which is the best way find out more information and will then use the graduated approach to support.  
 
We also work with specialist services – for example Educational Psychologists and Speech Therapists - who provide expertise in finding out the type and range of the student’s needs, for example, in terms of language and communication needs or slow progress in acquiring reading and number skills. 

Parents contact their child’s class teacher about concerns initially. If they feel that they would like to speak to a senior member of staff, they can ask to speak to Mrs Le Couilliard or Mr Gibaut.
 
2. How teaching and support can help children to learn and make good progress
 We know that high quality teaching and well-matched support will make a big difference to the progress of children with SEND; as indeed it does for all children. Making sure that this happens in all classrooms is one of the most important things that our school leaders do. We make sure that all teachers and support staff have a clear understanding of the learning needs of the children in their class.  
 
La Moye school leaders, including the Inclusion Lead, work with teachers and support staff to provide effective teaching and support for children with SEND in a variety of ways. These include: 
 
· carefully differentiated (taking account of different needs) planning which ensures that all children are able to make progress
· supporting the class teacher to take full responsibility for the learning and progress of all children 
· using a wide variety of teaching approaches, including guiding learning through demonstration and providing  visual support material 
· providing a stimulating, rich and interactive classroom environment 
· using regular, clear and rigorous assessments that help teachers to track pupils’ progress and identify gaps in their understanding 
· using  our marking and feedback policy to make sure that children know how to improve their work
· providing additional adult support from well-trained and well supervised support staff
· making available specialist equipment and digital technology to support access and participation in learning 
 
We help all children to develop their skills as learners, we encourage a "growth mindset" and to persevere when they find learning difficult.
· The class teacher oversees, plans and works with each child with SEND in their class to ensure that appropriate progress is made in every area
· The SENCo oversees the progress of any child identified as having SEND 
· There may be a teaching assistant or key worker working with a child identified with SEND either individually or as part of a group. The content of this support will be explained to parents when support begins, as part of a child’s bespoke programme of learning and is reviewed and updated during termly learning conversations.
· The class teacher will meet with parents formally on at least a termly basis, and informally as required in order to discuss the child’s progress and the support they are receiving
· An appointment can be made with the SENCo to discuss support in more detail if required. 
· ILPs (Individual Learning Plans) will be shared with parents 

3.        Well-Being of children with identified SEND
· We are an inclusive school that holds a child’s emotional and spiritual development as a priority.
· The class teacher has overall responsibility for the pastoral, medical and social care of every child in their class.
· The school has a member of staff undertaking the ELSA (Emotional Literacy Support Assistant) role promoting children’s well-being.
· Any additional staff working with vulnerable children requiring support during the school day work under the direction of the class teacher with advice from the SENCo. 
4a       Medicines 
· The school has a policy regarding the administration and management of medicines.
· Parents need to contact the school office if prescribed medication is recommended by healthcare professionals and needs to be taken during the school day. Any medication must be given to the school in the packaging that it was dispensed in by the pharmacy, with the child’s name and administration information clearly shown. A form must also be completed by the parent and medicines handed into and collected from the school office
· The administrative staff generally oversees the administration of any medicines on a day-to-day basis. Another member of staff will always witness any administration
· As a staff, we have regular training and updates on conditions and medication affecting individual children, so that all staff are able to manage medical situations
· A significant number of staff have first aid qualifications, which are updated regularly
4b      Behaviour and attendance support 
· The school has a behaviour policy available on the school website. If a child has significant behaviour difficulties, a Consistency Plan (CP) is written to identify the specific issues, put relevant support in place and set targets with a view to identifying and addressing the underlying reasons behind the behaviour
· Attendance of every child is monitored on a daily basis by the school. Lateness and absence are recorded and reported to the Deputy Headteacher by our SENCo who may involve the school’s EWO if this becomes a concern.

4c      Children’s contribution 
· Children who have ILPs or a CP discuss their progress and targets when these are reviewed (age appropriate), as well as at termly parent consultations. 
· Children are routinely asked to reflect on their learning and share how they feel they are progressing during the course of their daily learning journey.
5.    Curriculum 

We are working hard to provide a curriculum that is broad and balanced, in other words it includes a wide range of subjects that are motivating and accessible to all children e.g. science, drama, RE, personal social education, geography and history. We want our exciting curriculum to be one of the many reasons our children love coming to school! We are always looking at research to make sure we understand how to make the curriculum meet the needs of our learners so they are equipped to take on the challenges of the next phase of learning and beyond. 
 
We work hard to ensure that all of our children achieve in lots of different ways as well as academic learning – for example in sport, music, dance, showing leadership and taking on responsibilities. 
 
We arrange educational visits and journeys and make sure that all of our children can take part. We do risk assessments and when necessary make reasonable adjustments to plans and arrangements.  An example of a reasonable adjustment would be to book a taxi for a child with limited mobility or complex needs or think about the staffing on residential trips. 
 
Our Provision Map shows the additional specialist interventions available to accelerate children’s progress in, for example, reading, writing and mathematics: we chose these after looking carefully at educational research. These sessions run for a limited time – sometimes only a few weeks, sometimes longer. They are frequent and short – for example, two or three twenty minute sessions a week. They are well taught by a trained teacher or member of support staff.    
 
Our Inclusion Lead monitors the quality and effectiveness of these interventions every term.  For example, we measure a reading level at the start of a reading intervention and then assess progress over time and levels of attainment. If a child is not making sufficient progress, we will consider other forms of support in discussion with you and your child. Similar interventions are put into place for maths. 
 
We also adapt the curriculum to include children with SEND, for example: 
· Providing quiet time out for children
· Providing an individual visual timetable (all classrooms have a visual timetable)
· Task checklist/workstations for children with an autistic spectrum condition
· Providing assistive technology to ensure effective communication e.g. use of laptops/iPads for those who struggle with handwriting. 
 
Additional staff members (teaching assistants or specialist teachers) provide support for learning in the classroom and sometimes in small groups away from the main part of the lesson for a short period of time.
· We strive to provide a high quality broad and balanced curriculum for all our pupils using a growth mindset approach. 
· Where appropriate, learning activities within class are planned and differentiated so that all children are able to access learning according to their specific needs. 
· The class teacher, in consultation with the SENCo will discuss a child’s needs and what support will be appropriate.
· Children with SEND will have access to the appropriate resources needed in order to help them to make progress e.g. phonic mats, coloured overlays, fidget spinners, ear defenders etc. 
· The SENDCo reports to the Head teacher regularly to inform them about the progress of children with SEND and how resources are being used.
· As a school we track and analyse the children’s progress in learning against age-related expectations on a termly basis.
· As a school we monitor how well children are making progress academically against age related expected levels (or equivalents) from their starting points. 
· Teachers review children’s targets in ILPs and Provision Maps and ensure they are being met. 
· As a school, we track children’s progress from entry at Year R through to Year 6, using a variety of different methods. The class teacher continually assesses each child and notes areas where they are improving and where further support is needed through the graduated approach of assess, plan do and review.
· Pupil Progress Meetings are held each term between each class teacher, the Headteacher and Deputy Head teacher. In these meetings, concerns are raised and possible actions are discussed. We will be using an initial concerns checklist moving forward to support more accurate analysis of needs.
Activities outside the classroom and trips 
· All children are included in all parts of the school curriculum and we aim for all children to be included on school trips. We will provide the necessary support to ensure that this is successful and may discuss this in advance with parents. It might be appropriate for a parent/carer to accompany a child on a school trip, depending upon the child’s individual needs.
· A risk assessment is carried out prior to any offsite activity to ensure health & safety will not be compromised and children’s additional needs are taken into account. 
· A variety of after school clubs are provided during lunchtimes and after school. We aim for these to be as inclusive as possible and may provide additional staff or sessions in order to achieve this. Some children find the lunchtime period challenging. Depending upon their needs, it might not be appropriate for them to eat in the dining hall with a large number of children or spend long periods of time outside. Each child’s needs will be considered on an individual basis.
6.   Transition 
· We encourage all new children to visit the school prior to commencing school.
· We can create ‘social stories’ with/for the children if transition is likely to prove challenging.
· For children starting in Reception, the Headteacher and Foundation Stage team hold a meeting for parents in addition to planning a series of visits for children throughout the second half of the Summer Term to help children, parents and staff get to know each other.
· A home visit is done for all children starting nursery.  
· We liaise closely with the staff when receiving and transferring children to and from different schools, ensuring all relevant paperwork is passed on and all needs are discussed and understood.
· If a child has a ‘Record of Need’ there will a will be a transition planning meeting to which we will invite staff from both schools.
· Transition between year groups and key stages within the school will be dealt with as part of our annual programme of transition and handover to the next class teacher.
· At any point where a child with SEND is preparing to leave our school, we would seek to arrange additional visits for the child in question to support smooth transition.  

7.       Specialist services 
As a school we work closely with any external agencies that we feel are relevant to supporting individual children’s’ needs within our school including: 
Inclusion and Early Intervention Teams within CYPES. These include:
· Psychology and Well-being Team (PAWT) which consists of: Educational Psychologist and Well-Being Facilitators 
· Social Emotional and Mental Health Intervention Team (SEMHIT)
· Autism and Social Communication Intervention Team (ASCIT)
· Early Years Intervention Team (EYIT)
· Educational Welfare Team (EWIT)
· Learning Intervention Team (LIT)
· Family Support Worker Service (FSW)
Health services include: 
· General Practitioners (GP) and Paediatricians, 
· School Nurse who is part of Family Nursing and Home Care service (FNHC) 
· Child and Adolescent Mental Health Service (CAMHS) 
· Speech and Language Therapists, (SALT)
· Occupational Therapists (OT)
· Physiotherapists  
· Children’s Services and Family Support (CaFH)
· Positive Behaviour Support (PBS)   

The diagram below sets out our Graduated Approach:






Since September 2022, we have been using the following universal, targeted and individual pyramid model which suggests support strategies for the four board areas of need; Cognition and Learning; Social, Emotional and Mental Health; Communication and Interaction; and Sensory and Physical. 
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 Exceptional Action
Assistive Tech
 ASCIT Team
 SALT support 
 

 
 
 Individual Learning Plan (ILP) written 
Social Stories Comic Strip Conversations
 Bespoke Timetable including Now and Next 
Meet & greet  Brain Breaks 
[bookmark: _Hlk118268337] Children and Family Hub Referral SALT Referral Use the resources from First Response Kit AET framework
 

 
Concrete resources/multisensory approach. Additional time. Repeated learning Opportunities
given to record In different ways e.g. video, photographs, role play, word processing, voice recording, scribe, 
mind maps, diagrams, writing frames. Formative assessment used to adjust content 
Verbal praise. Feedback recognises progress and effort, not just achievement Scaffolded objectives. 
Teaching and learning stepped from the ‘Known’. Independent activities.  Pre-teach key vocabulary. 
prompt cards for group and paired work expectations.  Language of regulation Duration of activities is apt.  
 Calm learning environment. YPs name and eye contact used. Clear/simple instructions, 
repeated, simplified, gestures, pictures, objects of reference. Processing time given & key words emphasised. Language provides simple commentary, 
gestures, signs and images support understanding. Language is at appropriate developmental level. Pupil communication valued and responded to. 
Adults say what they mean (avoid sarcasm, abstract vocabulary etc) Structured, consistent routines. Positive relationships evident. Restorative Approaches for 
behaviour/Tactical ignoring/Non verbal signals/Asking about relevant rule / Catching the young person being good / Specific Praising. Adults say the behaviour they want. 
Opportunities to meet sensory need (Fiddle toys).  Visual Timetable. Adults recognise how tiring some conditions can be when facing the whole school day. One Page Profile – Knowing the child Complete the First Response Kit Assessment
 
Targeted
Individualised
Universal
Possible indicators
Struggles with change to routine and unstructured times
Hyper / Hypo sensitivity to sensory environment
Struggles to understand social situations
Limited eye contact
Difficulty expressing feelings and recognising others’ feelings
Rigid thinking
Susceptible to stress and anxiety
Communication and
Interaction – Social Communication
EHC Referral
Inclusion Team
Assistive Tech
 1-1 ASD Team
 SALT referrals 
 

 
 
Targeted
Individualised
Possible indicators
Struggle with change to routine
Reacts to loud/sudden noise
Lack of social skills
Eye contact
Communication and
interaction
SEND plan written Homework club
Breakfast Club
Lesson Step sheets. Meet and greet 
Time out Pass ADOS Referral
 

 




Maths/English small group 
 Pre-teach sessions 
Individual Learning Plan (ILP) written
COPS/LASS 


 
Exceptional Action
Laptop/iPad. 
1-1 Support. 
EP Support
Software and apps 
Bespoke timetable
BSquared
 

 
 
*DCD - Dyspraxia
Possible indicators
Significantly behind peers
Requires constant overlearning
Failing to make progress despite intervention
Difficulty retaining information
Poor fine and gross motor skills
Struggles with attention and listening
Difficulties in organisation 
Difficulty making links

Cognition and Learning – Including Specific Learning Difficulties (SpLD) – Dyslexia, Dyscalculia, Developmental Coordination Disorder (DCD)*
Targeted
Individualised
Universal
   			Concrete resources/multisensory approach. Additional time. Repeated learning Opportunities given to record In 
different ways e.g. video, photographs, role play, word processing, voice recording, scribe, mind maps, diagrams, 
writing frames. Formative assessment used to adjust content Dyslexia friendly teaching – 
PowerPoints on non-white, range of clear fonts, clearly set out resources, Size 12/ 14 font/reading rulers, text on non-white,
 appealing visual worksheets/resources.Verbal praise. Feedback recognises progress and effort, not just achievement 
Scaffolded objectives. Teaching and learning stepped from the ‘Known’ with constant recapping Independent activities.  
Pre-teach key vocabulary. Collaborative learning, Paired writing, talk partners, random pairing activities, small group.
 Reduced cognitive load.   Calm learning environment. YPs name and eye contact used. Clear/simple instructions (in order), 
repeated, simplified, gestures, pictures, objects of reference. Processing time given & key words emphasised. Language provides simple commentary, 
gestures, signs and images support understanding. Language is at appropriate developmental level. Structured, consistent routines. Positive relationships evident. High quality phonics teaching according to stage. Word mats, sound mats and other visuals used consistently.
Hands on, experiential learning activities Use of strategies at home and school Adults recognise how tiring some conditions can be when facing the whole school day. 
Awareness of One Page Profile– Knowing the child 

EHC Referral
Inclusion Team
Assistive Tech
 1-1 ASD Team
 SALT referrals 
 

 
 
Targeted
Individualised
Possible indicators
Struggle with change to routine
Reacts to loud/sudden noise
Lack of social skills
Eye contact
Communication and
interaction
SEND plan written Homework club
Breakfast Club
Lesson Step sheets. Meet and greet 
Time out Pass ADOS Referral
 

 

EHC Referral
Inclusion Team
Assistive Tech
 1-1 ASD Team
 SALT referrals 
 

 
 
Targeted
Individualised
Possible indicators
Struggle with change to routine
Reacts to loud/sudden noise
Lack of social skills
Eye contact
Communication and
interaction
SEND plan written Homework club
Breakfast Club
Lesson Step sheets. Meet and greet 
Time out Pass ADOS Referral
 

 





























Ind Learn Plan (ILP) written  Meet and Greet 
ELSA intervention Sensory
Breaks Motor Skills United (MSU)
 Sensory boxes Chew Buddy  Wobble cushion 
 Pencil grips, writing slope  Sensory Stories  Access to outside areas incl. forest school 
 Therabands  Overlays and dyslexic friendly font and colours

 

 
 
 
OT/Physio involvement
School nursing team
 OT referral
 Exceptional Action  
 

 
 
Physical
Letter formation and fine motor skills activities. Dexterity games involving grip and hand eye coordination (pegs/tweezers/playdough) Extra gross motor play activities e.g ball games and large play equipment. 
Extra time for changing, toileting and eating Promote independence through buddy systems 
Clearly displayed visual prompts for expected behaviour and daily routines.  Spacious sitting & easy access to resources
Sensory
Ensure sound field equipment is worn  Non-verbal cues incl Makaton Consider seating positions Talk to children face to face Use subtitles where possible on audio  Understanding sensory seeking behaviours 
  visual materials incl timetable Tune in the child with their name or a visual prompt about the topic of conversation Sensory Stories  Limited Language
General
Parental support and input into planning.  Sensory and Physical needs can be very specific to a particular child.
Adults recognise how tiring some conditions can be when facing the whole school day.
Awareness of One Page Profile info – Knowing the child  Limiting expectation for copying 

Possible indicators
Fine and/or gross motor difficulties
Difficulty with self-care skills
Struggling to access the school building.
Struggling with playtimes and friendships may indicate vision/hearing impairments
Vision impairment 
Hearing loss
Some pupils may have a medical diagnosis
Sensory and Physical
Targeted
Individualised
Universal
EHC Referral
Inclusion Team
Assistive Tech
 1-1 ASD Team
 SALT referrals 
 

 
 
Targeted
Individualised
Possible indicators
Struggle with change to routine
Reacts to loud/sudden noise
Lack of social skills
Eye contact
Communication and
interaction
SEND plan written Homework club
Breakfast Club
Lesson Step sheets. Meet and greet 
Time out Pass ADOS Referral
 

 



























Social, Emotional and Mental Health (SEMH)



Clearly displayed visual prompts for expected behaviour Individual Now and Next Board Chunked Timetable
Activities with clear start and end points Hands on, experiential learning activities
Scaffolded objectives. Scaffolded activities e.g. writing frames, scribes , use of technology
Increased use of choice and motivation Controlled choices given 
  Instant verbal specific praise. Feedback recognises progress and effort, not just achievement
Teaching and learning stepped from the ‘Known’.  Linking good mental health to other parts of curriculum (ie stories/PSHE)  Pre-teach key vocabulary.
Careful grouping of children  Reduced cognitive load.   Calm learning environment. YPs name and eye contact used.
Clear/simple instructions  Regular check ins by teacher
Structured, consistent routines. Positive relationships evident. Restorative Approaches for
behaviour/Tactical ignoring/Non-verbal signals/Asking about relevant rule /Catching the young person being good / Specific Praise
[bookmark: _Hlk124430830]Adults say the behaviour they want. Opportunities to meet sensory need (Fiddle toys).  Choice of texts around good mental health Parental communication focusing on strengths & positives  Helping children to understand their own emotions, such as “you look like you’re…” or wondering out loud.	
Adults recognise how tiring some conditions/circumstances can be when facing the whole school day.
Awareness of one page profile – Knowing the child  Using & teaching of language of regulation & associated techniques  Emotions scale 
 mindfulness/visualisation  Modelling & teaching of de-escalation strategies and techniques (decider skills)  Modelling & teaching of how to prioritise wellbeing

Individual Learning Plan (ILP) written  
 Referral to Children & Family Hub 
 Meet and Greet 
 ELSA  Individual timetable  SEMHIT referral
 Wellbeing Team Referral  ASCIT referral AET framework
 Boxhall Profile

 

 

 
Exceptional Action
CAMHS & SEMHIT Involvement 
 ASCIT Advice
Educational Psychology 
 Referral to MIND  Signpost to KOOTH

 

 
 
Targeted
Individualised
Universal
EHC Referral
Inclusion Team
Assistive Tech
 1-1 ASD Team
 SALT referrals 
 

 
 
Targeted
Individualised
Possible indicators
Struggle with change to routine
Reacts to loud/sudden noise
Lack of social skills
Eye contact
Communication and
interaction
SEND plan written Homework club
Breakfast Club
Lesson Step sheets. Meet and greet 
Time out Pass ADOS Referral
 

 



Possible indicators
Seeking adult support or attention
Unable to manage emotions
Relationship difficulties
Impulsive and emotional
Anxious
Uncooperative
Isolated or withdrawn
Lower attendance
Fluctuations in mood and attitudes to learning.
Struggling to come in to school.
Leaving lessons
























Evaluating the effectiveness of the provision made for children and young people
with special educational needs: 
Provision is reviewed every term when pupil progress meetings are held, involving the class
teacher, SENCo, the Deputy Headteacher and the headteacher. Feedback on the support given to children and groups is examined and the success of interventions are tracked.
         Adjustments to provision, interventions, support and the involvement of outside agencies
will be made if deemed appropriate. Progress, provision and support for children are also
tracked at review meetings. Progress of groups is tracked through the school’s range of
assessments, including PUMA (Maths) and PIRA (Reading) tests each term.

Criteria for exiting the SEND support:
A child will exit SEND support if, via the Graduated Approach, they are deemed to have
made good progress and attainment in line with their peers. Any intervention or support put
in place will have been deemed successful. All parties including the school, parents, child
and outside agencies, if involved, must be in consensus with the decision. After exiting the
register, children will be continued to be assessed and reviewed through standard class
assessment procedures and pupil progress meetings as part of ‘additional teacher monitoring’. 
 La Moye School SEN Data 2021-2022  

Comparison from previous year:
2020-2021      394 on roll   9% on SEND register      
2021-2022      365 on roll  12% on SEND register 

    


Primary categories of need across the school:

	
	EYFS
	 
	Lower phase
	Middle phase
	Upper phase
	
	

	 
	Nursery
	Reception
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6
	
	

	Specific learning 
difficulty
	 
	 
	 
	 
	 
	 
	 
	 
	
	

	Mild/Moderate 
learning:
	 
	 
	 
	 
	 
	1
	6
	1
	
	

	Social, Emotional 
and mental health
	 
	 
	1
	1
	4
	3
	2
	2
	
	

	Speed, language 
& communication
	2
	3
	4
	3
	 
	 
	 
	 
	
	

	Autistic Spectrum 
Condition
	 
	1
	1
	 
	 
	1
	1
	2
	
	

	Visual Impairment
	 
	 
	 
	 
	 
	 
	 
	 
	
	

	Hearing Impairment
	 
	 
	 
	 
	 
	 
	 
	1
	
	

	Multi-sensory Impairment
	 
	 
	 
	 
	 
	 
	 
	 
	
	

	Physical
	 
	1
	1
	
	 
	 
	 
	 
	
	

	Totals
	2
	5
	7
	4
	4
	5
	9
	6
	Total: 42
	42




Data Analysis:
· In the lower phase and EYFS, the highest need is Communication and Language. 
· In the middle and upper phases our highest area of need is Social, Emotional and Mental health. 
· We have almost double the number of boys on our SEN register to girls. 



Universal
Quality First Teaching
Initial concerns activate observations and screening.
What can we provide through QFT? Differentiated curriculum/delivery/outcomes.
 What equipment and resources can we put in place? 
How can we adapt the curriculum or learning environment?
What can we provide in class, through group work or in-class interventions?
Monitored through PPMs
Differentition of planning and class based provision maps
Children on 'ATM'


Targeted
SEN Support
Additional School Intervention
Despite wave 1 input, concerns may remain or concerns may be complex. 
Attainment levels may dip; commuincation, physical or emotional needs maybe identified by parents, school or external agencies.
Increase levels of support which include out of class, evidence-based interventions.
Outside agencies may be involved.
Children are on SEND Register, PMS and ILPs



Individual
High Need or RON
(Record of Need)

Monitored through multi-agency termly and annual reviews


Boy Girl ratio


Boys	Girls	23	12	
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